

 Grade 9 Advanced / Gifted and Talented (GT) English Language Arts
	Unit Title: The Concept of Identity     Length: 2 Days
Lesson Seed 5. Motivation: Maslow’s Hierarchy of Needs

	Lesson Overview

	
Students will analyze and synthesize informational text on Maslow’s Hierarchy of Needs in order to apply this theory of motivation to interpret characterization in a short story and the anchor text.  Students will use Maslow’s theory as a framework to analyze and evaluate the motivations and choices of a character and present their findings in multimedia product using a resource such as Power Point or Prezi. As a culminating activity, students will discuss how psychological theory can illuminate the motivations behind our choices, and therefore, shape our identity.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:

· apply a psychological critical approach to the novel A Separate Peace

· synthesize learning through writing experiences aligned to above-grade level CCSS standards

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 

· use of Think-Pair-Share strategy in order to develop an independent understanding of complex text

· use of twenty-first century technologies to allow for creative production and demonstrate of learning


	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:

· differentiated products accepted as evidence of learning





 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  The novel A Separate Peace is easily accessible for all readers, with a Lexile score of 1110. This simplicity is offset by the concepts presented in the narrative’s frame story and flashback. It presents a morally complex story set during WWII, but in the confines of a New England boys school.  The novel is engaging to adolescents and provides ample opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary fiction. The literary nonfiction text “Initiation,” by Sylvia Plath, has a Lexile score of 1120. It is a complex text worthy of synthesis with the ideas of Maslow, gathered through brief research.

· Materials
      A Separate Peace, by John Knowles
      “Initiation,” by Sylvia Plath
       Selected clips from the movie Mean Girls
       Background reading on Maslow’s Hierarchy of Needs (at http://webspace.ship.edu/cgboer/maslow.html)

      Other Suggested Works
       William Golding’s  Lord of the Flies 
       Chinua Achebe’s Things Fall Apart 
       excerpts from Richard Wright’s Native Son 
       Zora Neale Hurston’s Their Eyes Were Watching God 
       excerpts from the movie The Dark Knight

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.


IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
What shapes our identity?


	Unit Standards Applicable to This Lesson

	Reading Literature:
R.L.11-12.1. Cite strong and thorough textual evidence to support analysis and what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
R.L.11-12.3. Analyze the impact of the author’s choices regarding how to develop and relate elements of a story or drama (e.g., where a story is set, how the action is ordered, how the characters are introduced and developed).
RL.11-12.5. Analyze how an author’s choices concerning how to structure specific parts of a text (e.g., the choice of where to begin or end a story, the choice to provide a comedic or tragic resolution) contribute to its overall structure and meaning as well as its aesthetic impact.
RL.11-12.10. By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11–12 CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.

Reading Informational Text:
[bookmark: ri-11-12-1]RI.11-12.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.
RI.11-12.10. By the end of grade 11, read and comprehend literary nonfiction in the grades 11–12 CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.

Writing:
[bookmark: w-11-12-2][bookmark: w-11-12-9]W.11-12.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 
a. Introduce a topic; organize complex ideas, concepts, and information so that each new element builds on that which precedes it to create a unified whole; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
b. Develop the topic thoroughly by selecting the most significant and relevant facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
f. Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).
W.11-12.9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
a. Apply grades 11–12 Reading standards to literature (e.g., “Demonstrate knowledge of eighteenth-, nineteenth-, and early-twentieth-century foundational works of American literature, including how two or more texts from the same period treat similar themes or topics”).
[bookmark: w-11-12-10]W.11-12.10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes.

Speaking/Listening
[bookmark: sl-11-12-1]SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
a. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
b. Work with peers to promote civil, democratic discussions and decision-making, set clear goals and deadlines, and establish individual roles as needed.
c. Propel conversations by posing and responding to questions that probe reasoning and evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.
d. [bookmark: sl-11-12-2][bookmark: _GoBack]Respond thoughtfully to diverse perspectives; synthesize comments, claims, and evidence made on all sides of an issue; resolve contradictions when possible; and determine what additional information or research is required to deepen the investigation or complete the task
SL.11-12.2. Integrate multiple sources of information presented in diverse formats and media (e.g., visually, quantitatively, orally) in order to make informed decisions and solve problems, evaluating the credibility and accuracy of each source and noting any discrepancies among the data.



	Lesson Procedure

	
1. In preparation for this lesson, preassess students’ understanding of internal and external conflict and direct and indirect characterization in order to identify examples from the text as they occur. (RL.11-12.10)
2. Introduce the lesson by having students respond in writing to the following scenario: “You are in a plane that crashes into the ocean, and you wash up on shore with nothing more than everyday items in your pockets. The island is uninhabited and rich with life. In order of first-to-last, what are the 10 things that would you do in the first twenty-four hours on the island and why?” (W.11-12.10)
3. Explain that writers create believable characters by understanding a variety of motivating factors for people and how people are likely to respond in a variety of circumstances. This understanding underlies the psychological approach to literary criticism.  Demonstrate the universal aspects of this approach by having students share some of their responses to #1 and asking students to identify the similarities among their responses. 
4. Introduce the concept of Maslow’s Hierarchy of needs and have students use note-taking strategies such as Cornell Notes to summarize the information on Maslow’s theory from a resource such as the following website: http://webspace.ship.edu/cgboer/maslow.html.  The use of Cornell Notes would allow students to practice their higher-order questioning skills. The interaction with the notes and text in this way supports the same text-dependent thinking and analysis that students may see in a close reading exercise. (RI.11-12.1,2,4,10)
5. Have students apply their understanding of Maslow’s Hierarchy of Needs to the short story “Initiation” by Sylvia Plath and to selected clips from Mean Girls (RL.11-12.10; RI.11-12.7)
a. Students will access prior learning on archetypes from Lesson Seed 3 to address the similarities between the short story and film even though they were created half a century apart. (RL.11-12.1,3,5; RI.11-12.2,7)
b. Students will then discuss using a Think-Pair-Share or another similar small-group discussion strategy how they see Maslow’s theory reflected in the film and what hierarchical level they believe certain characters have achieved. Answers should be shared with the class to determine the similarities and differences in the results. (SL.11-12.1a, b)
c. Have students respond in writing to this prompt:  Using Maslow’s Hierarchy of Needs as your primary source, evaluate the level of Maslow’s hierarchy for any character in “Initiation”, and justify your response with evidence from both texts”. (RL.11-12.1; RI.11-12.1; W.11-12.4,9,10) 
d. As an extension activity, students can find current events articles on bullying and compare the representations of bullying in fiction to bulling in reality.  How do these representations align with Maslow’s theory? (RI.11-12.1,2,4,7,10; W.11-12.4,9,10)
6. The students will return to the anchor text and will begin to analyze the motivations of the character throughout the text and the impact of these choices on the development of various characters’ identity. Students will select a character and will chart the growth and change of the character from the start of the text to the end of the text focusing on major decisions made by the character. The student should annotate the chart with examples from the text to support their conclusions. (RL.11-12.1,3,5)
a. Students will apply the concepts of Maslow to the anchor text to analyze and evaluate the motivations and choices of their character and how the choices made by each character do or do not align with Maslow’s ideas.  They will present their conclusions in an explanatory multimedia product using a resource such as Power Point or Prezi that illustrates. (RL.11-12.1; RI.11-12.1; W.11-12.2a, b, f,4, 9; SL.11-12.2)
· Teachers may also want to emphasize the usage of graphics and visuals in the presentation, or to emphasize the interpretation of non-print text. (RI.11-12.7)
· An alternative to class presentations that would also incorporate presentation skills would be the use of a resource such as VoiceThread which would allow students to complete a voice recording of their presentation to be submitted and evaluated by the teacher outside of class time.
7. As a culminating activity, students will compare their own lives to their findings to discuss how psychological theory can illuminate the motivations behind our choices, and therefore, shape our identity. This should be in a structured format that is assessed by the teacher. Use of the Socratic Seminar format would allow students to have the balance of structure and freedom to investigate ideas as they present themselves in the course of discussion. Additionally, the consistent use of practicing questioning skills would allow the students an opportunity to be assessed on their use of this skill in the lesson. (RL.11-12.2; SL.11-12.1a-d, 2)
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