

Grade 9 Advanced / Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Identity     Length: 2 Days
Lesson Seed 3.  The Archetypal Approach to Literary Criticism       Length: 1-2 Days

	Lesson Overview

	
Students will define the term “archetype” and will identify archetypes in popular media. They will explain in writing and through structured discussion how archetypes can be used to analyze meaning and evaluate literary value in a text. To conclude, students will compose an original narrative that incorporates archetypes to develop the theme. Students will engage with peers in the revision process. 


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:

· apply an archetypal critical approach to the novel A Separate Peace
· synthesize learning through writing experiences aligned to above-grade level CCSS standards

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 

· use a Jigsaw strategy in order for students to collaboratively analyze passages using an archetypal approach
· use a Fishbowl strategy in order for students to apply definition of archetype to the popular media
· use of close reading strategies to independently analyze complex text


	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:

· learning assessed through a creative response, a narrative





 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  The novel A Separate Peace is easily accessible for all readers, with a Lexile score of 1110. This simplicity is offset by the concepts presented in the narrative’s frame story and flashback. It presents a morally complex story set during WWII, but in the confines of a New England boys school.  The novel is engaging to adolescents and provides ample opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary fiction.

· Materials
      A Separate Peace, by John Knowles
     
      Other Suggested Works
      Homer’s The Odyssey
      Shakespeare’s Romeo and Juliet  
      William Golding’s Lord of the Flies
      Mary Shelley’s Frankenstein
      creation stories, mythological tales, legends, or myths from various cultures around the world

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
What shapes our identity?


	Unit Standards Applicable to This Lesson

	
Reading Literature:
RL.11-12.10. By the end of grade 11, read and comprehend literature, including stories, dramas, and poems, in the grades 11–CCR text complexity band proficiently, with scaffolding as needed at the high end of the range.

Writing:
[bookmark: w-11-12-3]W.11-12.3. Write narratives to develop real or imagined experiences or events using effective technique, well-chosen details, and well-structured event sequences. 
a. Engage and orient the reader by setting out a problem, situation, or observation and its significance, establishing one or multiple point(s) of view, and introducing a narrator and/or characters; create a smooth progression of experiences or events.
b. Use narrative techniques, such as dialogue, pacing, description, reflection, and multiple plot lines, to develop experiences, events, and/or characters.
c. Use a variety of techniques to sequence events so that they build on one another to create a coherent whole and build toward a particular tone and outcome (e.g., a sense of mystery, suspense, growth, or resolution).
d. Use precise words and phrases, telling details, and sensory language to convey a vivid picture of the experiences, events, setting, and/or characters.
e. Provide a conclusion that follows from and reflects on what is experienced, observed, or resolved over the course of the narrative.
[bookmark: w-11-12-5]W.11-12.5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
[bookmark: w-9-10-9]W.9-10.9. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
a. Apply grades 9–10 Reading standards to literature (e.g., “Analyze how an author draws on and transforms source material in a specific work [e.g., how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a play by Shakespeare]”).

Speaking/Listening:
[bookmark: sl-11-12-1]SL.11-12.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 11–12 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
a. Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
c. Propel conversations by posing and responding to questions that probe reasoning and  evidence; ensure a hearing for a full range of positions on a topic or issue; clarify, verify, or challenge ideas and conclusions; and promote divergent and creative perspectives.

Language:
[bookmark: l-11-12-1]L.11-12.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.


	Lesson Procedure

	Note: The term archetype is introduced to students in the MSDE ELA Grade 5 GT Unit The Search For Identity, Lesson Seed 4. The Hero’s Journey.  

1. Pre-assess student’s understanding of the definition of the term archetype and review the definition as needed: The original pattern or model from which all things of the same kind are copied or on which they are based; a model or first form. (from Dictionary.com) Have students utilize language skills to analyze the structure of the word, prefix, suffix, etc., and to generate synonyms to facilitate connections to prior learning or knowledge. (RI.11-12.10)

2. Introduce the role of archetypes in developing the themes of narratives and in creating a connection to the readers or viewers. Brainstorm with students examples of common character archetypes in films to reinforce that the media format does not alter what an archetype is and that archetypes are present in all kinds of stories across time, cultures, and genres. (SL.11-12.1.a; RI.11-12.7)  For a list of character archetypes, see  http://www.soulcraft.co/essays/the_12_common_archetypes.html

3. Point out that many archetypes in Western literature (such as A Separate Peace), are allusions to biblical characters and events.  Have students brainstorm examples of films that use these biblical archetypes: Creation, the tree of knowledge of good and evil in the Garden of Eden, Adam and Eve’s fall from innocence, Cain and Abel’s sibling rivalry, the flood, the Passover/Exodus, Christ’s sacrificial death on the cross.  

4. Introduce the archetypal approach to literature using the following definition: 

The Archetypal-Symbolic Approach assumes that there are universal symbols, images, characters, and motifs that evoke the same response in all people. Readers ask the essential question, ‘What seems familiar about the story? Why does the story have universal appeal?’ Readers can identify these archetypal patterns, trace their development in the text, and evaluate how the archetypes contribute to the timeless power of literature. 

Check student understanding and comprehension of this definition through brief discussion, having them generate examples that fit this definition from their own readings and experiences. (RI.11-12.10)

5. Have students analyze and evaluate the development of archetypes throughout the anchor text. (RL.11-12.2)
a. Specific archetypes to consider in A Separate Peace could include, but are not limited to: the fall from the tree as the Fall of Innocence and expulsion from Eden; Finny and Gene as Cain and Abel (sibling rivalry); the tree by the river as a ‘tree of life’  or “tree of the knowledge of good and evil’ archetype; the smoking room in the basement as a cave; the school as an island or microcosm of the world; Gene, Finny, and possibly Leper as on a hero’s journey; jumping from the tree as a rite of passage or initiation; and Finny’s death as a redemptive sacrifice to save the honor and integrity of Gene. This exercise will enable students to see different archetypes from different perspectives. 
b. Have students use a flowchart, timeline, or other similar organizational tool to trace the archetype throughout the anchor text and focusing on its presence during pivotal or significant parts of the story. Differentiating the type of product here will offer students the opportunity to show learning and mastery according to their strengths and learning styles. (RL.11-12.2,10)
c. Students will then use this information to write an analysis of the connection of the archetype to a theme or central meaning of the story, showing how the archetype is used to develop or create this theme or meaning within the text. 

An example of this would be explaining how the ‘sibling rivalry’ archetype contributes to the development of the theme of personal growth through conflict. Students could explain how the times of greatest change in Gene throughout A Separate Peace occur when Finny and Gene are together. At the beginning of the story, Gene’s drive to succeed at academics and be at the head of the class are seen when Finny is trying to be a distraction to Gene’s efforts. Also, when Finny is absent from school after his accident, Gene’s character becomes calm and complacent. The absence of the sibling rivalry coincides with a lack of conflict and growth. When Finny returns, Gene first goes through a period of newfound athletic ability and growth to cope with his guilt over the accident. Essentially, the more Finny is around, the more restless Gene is, and the more Gene changes or grows. This growth culminates with Finny’s death and Gene’s reflections at the end, as narrator, on how he did not change much after Finny’s death, even as an adult. 

As an extension activity, students may share their responses and debate the validity of them with the class in a structured format such as a fishbowl discussion. (SL.11-12.1.a,c)

6. As a culminating activity, students will compose a narrative in which they will choose a theme to develop through the use of archetypes. The student should demonstrate through the composition their ability to understand the place of an archetype within the plot of a story and how the archetype can be used to develop a central meaning or theme within a text. (W.11-12.3.a-e; L.11-12.1,2)

Students could share this narrative with other students using a cloud-based file sharing service such as Dropbox, Google docs, or a wiki for the purposes of editing and revision before the final submission. Emphasis should be placed on the importance of collaboration in the revision process. This narrative could also be kept in a writing folder to be edited and revised throughout the year. As the student learns more about narration and other literary techniques and devices, this narrative will become a living document that will grow as the student grows throughout the course. (W.11-12.5,6; L.11-12.1,2)

An additional component that can be incorporated into the assessment of the narrative could be to discuss student stories individually or with the class to evaluate the strength of the archetype and its 
            impact on a reader. If, as a an archetype should, there is a general, universal effect on the reader, it 
            would be one way to measure the effectiveness of the student in understanding how to analyze and 
            employ a specific archetype. (SL.11-12.1.a,c)
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