Grade 9 Advanced / Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Identity     
Lesson Seed 7.  Logical Fallacies           Length: 1 Day
	Lesson Overview

	
Students will identify the characteristics of a strong, logical argument. They will then identify and analyze logical fallacies in arguments, evaluating them to determine their validity. Students will examine personal views on the effects of competition in academic environments and then compose a short, logical argument.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners

	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:

· Connections among themes in novel to argumentation in the “real world”

· synthesize learning through reading and writing experiences aligned to above-grade level CCSS standards

	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 

· use of Jigsaw strategy and Human Thermometer activity in order to develop an understanding of argumentation



	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:

· application of understanding of argumentation to contemporary examples

· composition of an original argument, testing for fallacies





 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  The novel A Separate Peace is easily accessible for all readers, with a Lexile score of 1110. This simplicity is offset by the concepts presented in the narrative’s frame story and flashback. It presents a morally complex story set during WWII, but in the confines of a New England boys school.  The novel is engaging to adolescents and provides ample opportunity for active discussion of the issues in the novel from many points of view, as well as practice with close reading of complex literary fiction. 

· Materials
      A Separate Peace, by John Knowles
      
· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.   In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.


IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	
What shapes our identity?


	Unit Standards Applicable to This Lesson

	Reading Literature:
RL 11-12.1.  Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.

Reading Informational Texts:
RI 11-12.1.  Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text, including determining where the text leaves matters uncertain.
RI 9-10.2.  Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
RI 9-10.3.  Analyze how the author unfolds an analysis or series of ideas or events, including the order in which the points are made, how they are introduced and developed, and the connections that are drawn between them.
RI 9-10.4. Determine the meaning of words and phrases as they are used in a text, including figurative, connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning and tone (e.g., how the language of the court opinion differs from that of a newspaper).
RI 9-10.5.  Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).
RI 9-10.6.  Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose.
RI 9-10.8.  Delineate and evaluate the argument and specific claims in a text assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

Writing:
W.9-10.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 
· Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.
· Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.
· Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.
· Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
· Provide a concluding statement or section that follows from and supports the argument presented.
W 9-10.5.  Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose or audience.
W 9-10.9.  Draw evidence from literary or informational texts to support analysis, reflection, and research.

Speaking/Listening:
SL 9-10.1.  Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher –led) with diverse partners on grades 9-10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL 9-10.3.  Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.
SL 9-10.4.  Present information, findings, and supporting evidence clearly, concisely, and logically such that listeners can follow the line of reasoning and organization, development, substance, and style are appropriate to purpose, audience, and task.

Language:
L 9-10.3.  Apply knowledge of language to understand how language functions in different contexts, to make effective choices for meaning or style, and to comprehend more fully when reading or listening.


	Lesson Procedure

	
1.  Have students watch the Taylor Mali  poem performance “Totally like, whatever?” located at http://www.youtube.com/watch?v=OEBZkWkkdZA The text can also be found on his website http://taylormali.com/.  (Taylor is a slam poet, so the performance enhances the poem’s impact greatly). Discuss the argument that Mali is making and how he develops it. Ask the class the following two questions and have them respond in a journal entry.

· “In order for one to have a strong identity, he or she needs to have clear ideas and be able to defend them.  Agree or disagree.”

· “What does a strong argument look like?”  
(SL 9-10.1, SL 9-10.3, SL 9-10.4, L 9-10.5)

The teacher should use students’ responses as a measure of their prior learning. If students need additional review in argumentation, websites such as http://writingcenter.unc.edu/handouts/argument/ and http://owl.english.purdue.edu/owl/resource/659/01/ are good resources.

2.  To introduce the concept of logical fallacies, begin with some examples of different kinds of logical fallacies to see if the students can identify the error in logic.  See Resource Sheet 1 for some examples, including some examples from A Separate Peace.  These examples will also include an analysis of the character’s identity.  (RL 11-12.1, RL 9-10.5, SL 9-10.1, SL 9-10.4)

3.  Introduce the types of logical fallacies to the students through a Jigsaw activity. Assign groups of students a particular logical fallacy and have them explain it and make up some examples of that fallacy.  They will become “experts” on one particular fallacy. Then have one student from each group meet with students from other groups so that they can share their expertise and the students can teach other different types of logical fallacies. This website explains the many different fallacies clearly: http://www.nizkor.org/features/fallacies/
	Be sure to include:
· Circumstantial Ad Hominem
· Gambler’s Fallacy
· Misleading Vividness
· Personal Attack
· Description of a False Dilemma
(RI 9-10.8, W 9-10.9, SL 9-10.1, SL 9-10.4, L 9-10.1, L 9-10.5)

4.  Lead students through an argument analysis activity. Because competition plays a key role in A Separate Peace, begin with a statement that requires the students to come up with a stance on competition, such as “Competition is healthy in both academic and athletic settings.”

· To facilitate the debate, create a Human Thermometer. Designate one area of the room as “strongly agree” and the opposite wall “strongly disagree”. Then, ask students to stand in the place that marks the “degree” they feel about this statement. The only rule is that nobody can be “in the middle.” Force everyone to be on one side or the other.

· Have students discuss the idea of competition in both athletic and academic settings. Begin with one side of the thermometer and allow the students to explain/justify their position on the spectrum.

· Using this arrangement, form groups where students can review an article.  The teacher will decide whether to use homogeneous groups (members with the same stance) or mixed groups. Resource Sheet 2 has some examples of articles with opposing viewpoints.  

· Distribute articles with opposing viewpoints. Again, the teacher can decide if it would be better to give the group an opinion that they are more likely to agree with or one that opposes their views.

· Ask the students to look for the valid claims as well as any logical fallacies that they may see.

· Share findings of the opinion and of their analysis of the arguments with the class.

**At some point in this lesson, either before the small groups’ presentations or after, make the distinction clear between persuasion and logical argument. Students need to be sure that they craft logical arguments (the culminating lesson will rely heavily on their ability to craft logical arguments) and they should stay away from logical fallacies or emotional appeals which may be used in persuasion.  
(RI 11-12.1, RI 9-10.2, RI 9-10.3, RI 9-10.4, RI 9-10.5, W 9-10.5, W 9-10.9, SL 9-10.1, SL 9-10.3, SL 9-10.4, L 9-10.3)

5.  After participating in the discussion/debate of the different ideas, the students will write a short logical argument about the topic presented (i.e. “competition in the classroom”). Be sure to emphasize that they must focus on logic and must defend their ideas with specific support.  The Common Core State Standards clearly outline what should be present in a logical argument.  These elements will be used for the final logical argument rubric used in the culminating lesson.  Have the students familiarize themselves with these components by using the organizer provided on Resource Sheet 3. After they complete the organizer, the students should write the logical argument.  (W 9-10.1, W 9-10.5, W 9-10.9, L 9-10.1, L 9-10.3, L 9-10.5)











Resource Sheet 1
Valid Arguments or Logical Fallacies? 

	Argument
	Valid/Fallacious
	Justification

	Person A:  I support a lot of the ideas on Barack Obama’s agenda.
Person B:  Of course, you do; you’re a liberal.


	

	

	I have an A in all of my other classes; I should have an A in English, too.


	
	

	There are so many football injuries every year.  It’s too dangerous. You are not allowed to play.


	
	

	Person A:  I need a new car, and I am thinking about getting a Toyota Camry.  It received a top rating in Consumer Reports.
Person B:  Oh, you shouldn’t.  My brother had one, and it broke down all the time.


	
	

	[bookmark: _GoBack]If we allow a government mandate on health care, the government will control every other aspect of our lives, too.


	
	





Logical Fallacies in A Separate Peace

	
	Explain how the reasoning in this section is fallacious.
	What does this fallacy reveal about the character’s identity?

	When Finny wore the school tie as a belt during the Headmaster’s tea, the Headmaster and his wife were shocked and angered when they saw it.  Finny argues,  “I wore this, you see, because . . . it all ties in together . . . this bombing in Central Europe, because when you come right down to it the school is involved in everything that happened in the war, it’s all the same world, and I think Devon ought to be included.  I don’t know whether you think the way I do on that” (27).


	
	

	Finny, when trying to convince Gene that there really is not any war, but it is just a fabrication by some ‘fat old men”.  When Gene questions this claim and asks Finny how he is so special that he knows about this conspiracy when nobody else does, he says’ “Because I’ve suffered”  (116).



	
	

	“Leper was no threat, no one would ever believe Leper; Leper was deranged, he was not of sound mind and if people couldn’t make out their own wills when not in sound mind certainly they couldn’t testify in something like this” (172-173)



	
	





Resource Sheet 2

Pro-competition in the classroom:
http://www.helium.com/items/389825-is-competition-in-school-helpful-or-harmful-to-the-students

http://www.helium.com/items/1256194-competition-in-the-classroom-helpful



The case against competition:  Alfie Kohn
http://www.alfiekohn.org/parenting/tcac.htm

Pro-Race to the Top competition
http://online.wsj.com/article/SB10001424052748704500604574483473296731550.html

Anti-Race to the Top – Perry
http://www.statesman.com/opinion/perry-rejecting-race-to-the-top-funds-was-214066.html

Anti-Race to the Top – Christian Science Monitor
http://www.csmonitor.com/Commentary/Opinion/2009/1230/Obama-s-Race-to-the-Top-competition-won-t-fix-public-schools/%28page%29/2


If the teacher does not want to use competition as a topic for argument, then choose another relevant topic or use ideas from the list below.  

Technology is not making us less social:
http://www.theurbn.com/2011/12/social-media-does-it-make-us-less-social/

Technology is making us less social
http://technorati.com/technology/article/social-networks-are-making-people-less/

http://www.nytimes.com/2011/02/22/books/22book.html




















Resource Sheet 3
Logical Argument Organizer (No Logical Fallacies Allowed!)

	Introduce a precise claim about the topic of competition in the classroom.  Be sure that your claim is definitive and cannot be considered vague or unclear.

	
Develop claim and counterclaims by considering:

What specific evidence supports my claim?

Are there any limitations in this supporting evidence that needs to be clarified for the audience?

	
Supporting Idea One:












	
Develop claim and counterclaims by considering:

What specific evidence supports my claim?

Are there any limitations in this supporting evidence that needs to be clarified for the audience?

	
Supporting Idea Two:










	Provide a concluding statement or section that follows from and supports the argument presented.
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