

Grade 10 Advanced/Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Diversity in World Literature
Lesson Seed 9.  Debating Imperialism         Length: 2 Days

	Lesson Overview

	
Students will review documents and video clips related to the British in India. They will read Kipling's "The White Man's Burden,” closely looking at the western perception of non-white cultures to make connections to the points-of-view in TFA. Afterwards, they will read Mark Twain’s essay reaction to the poem, “To the Person Sitting in Darkness,” and analyze his arguments. In collaborative groups, they will work to refute the claims of the poem line-by-line, drawing support from information regarding Indian culture and history. The students will then use a graphic organizer to brainstorm the meaning of the term “imperialism” and write an extended definition of the term which uses support from TFA, Kipling’s poem, the online resources, and outside knowledge, using a variety of rhetorical modes and technological applications. 


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· use of accelerated texts: Rudyard Kipling’s poem "The White Man’s Burden" and Mark Twain’s essay “To the Person Sitting in Darkness”
· connections between Twain’s critical essay, Kipling’s poem, and researched information about imperialism in India


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· use of debate and compare-contrast organizers to compare different perspectives on imperialism in the nineteenth century
· higher-level questioning to analyze text 
· use of close reading strategies to independently analyze complex text

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· composition of an extended definition using technological and Web 2.0 tools in order to create a Wiki page


 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement. Text Complexity:  The poem “White Man’s Burden” is a complex poem with a 1280L score. The Twain essay "To the Person Sitting in Darkness" (980L), while more accessible to all readers, provides opportunity for active discussion of the issues in the poem from many points of view, as well as practice with close reading of complex literary nonfiction.

· Materials:
“White Man’s Burden” by Rudyard Kipling
 “To the Person Sitting in Darkness” by Mark Twain
Things Fall Apart by Chinua Achebe
Graphic organizers appropriate for use as a team debate flowsheet

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.  In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization	
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	[bookmark: _GoBack]How does literature convey culture?
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
Reading Literature:
RL.9-10.2. Determine a theme or central idea of a text and analyze in detail its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
[bookmark: rl-9-10-6][bookmark: rl-9-10-7]RL.9-10.6. Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature. 
RL.9-10.7. Analyze the representation of a subject or a key scene in two different artistic mediums, including what is emphasized or absent in each treatment (e.g., Auden’s “Musée des Beaux Arts” and Breughel’s Landscape with the Fall of Icarus).

Reading Information:
[bookmark: ri-9-10-2][bookmark: ri-9-10-5]RI.9-10.2. Determine a central idea of a text and analyze its development over the course of the text, including how it emerges and is shaped and refined by specific details; provide an objective summary of the text.
[bookmark: ri-9-10-6]RI.9-10.5. Analyze in detail how an author’s ideas or claims are developed and refined by particular sentences, paragraphs, or larger portions of a text (e.g., a section or chapter).
[bookmark: ri-9-10-7]RI.9-10.6. Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose. 
[bookmark: ri-9-10-8]RI.9-10.7. Analyze various accounts of a subject told in different mediums (e.g., a person’s life story in both print and multimedia), determining which details are emphasized in each account.
RI.9-10.8. Delineate and evaluate the argument and specific claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient; identify false statements and fallacious reasoning.

[bookmark: w-9-10-1]Writing:
W.9-10.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 
· Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.
· Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.
[bookmark: w-9-10-2]W.9-10.2. Write informative/explanatory texts to examine and convey complex ideas, concepts, and information clearly and accurately through the effective selection, organization, and analysis of content. 
· Introduce a topic; organize complex ideas, concepts, and information to make important connections and distinctions; include formatting (e.g., headings), graphics (e.g., figures, tables), and multimedia when useful to aiding comprehension.
· Develop the topic with well-chosen, relevant, and sufficient facts, extended definitions, concrete details, quotations, or other information and examples appropriate to the audience’s knowledge of the topic.
· Use precise language and domain-specific vocabulary to manage the complexity of the topic.
· Establish and maintain a formal style and objective tone while attending to the norms and conventions of the discipline in which they are writing.
· Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).
[bookmark: w-9-10-6]W.9-10.6. Use technology, including the Internet, to produce, publish, and update individual or shared writing products, taking advantage of technology’s capacity to link to other information and to display information flexibly and dynamically.

[bookmark: sl-9-10-1]Speaking and Listening: 
SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
· Come to discussions prepared, having read and researched material under study; explicitly draw on that preparation by referring to evidence from texts and other research on the topic or issue to stimulate a thoughtful, well-reasoned exchange of ideas.
· Respond thoughtfully to diverse perspectives, summarize points of agreement and disagreement, and, when warranted, qualify or justify their own views and understanding and make new connections in light of the evidence and reasoning presented.

Language:
[bookmark: l-9-10-5]L.9-10.5. Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.
Interpret figures of speech (e.g., euphemism, oxymoron) in context and analyze their role in the text.
· Analyze nuances in the meaning of words with similar denotations.


	Lesson Procedure

	
Suggested Instructional Activities
1. Have students read Rudyard Kipling's "The White Man's Burden" in cooperative groups and annotate it, closely looking at the British perception of non-white cultures.  Using a Venn diagram or other appropriate graphic organizer, have the students compare and contrast the attitudes and values of both colonizer and colonized in India (Kipling) and Africa (Achebe).  (RL.9-10.2., RL.9-10.6.)

2. Divide the class into two teams and assign them to be For or Against Colonialism.  Have them conduct brief research to generate information to defend or refute the following premise: “British rule benefited colonial India.”  The following documents and video clips related to the British in India are suggested; many more are available in web, multimedia, and print:    (W.9-10.7., W.9-10.8)
· The Story of India by PBS.org    http://www.pbs.org/thestoryofindia/gallery/photos/21.html 
· “Our Heritage” by The East India Company     http://www.theeastindiacompany.com/ 
· “The Western Intrusion” by Fordham University  http://www.fordham.edu/Halsall/india/indiasbook.asp#The Western                    
         Intrusion
· Extent of Colonialism Data Charts  https://www.mtholyoke.edu/acad/intrel/pol116/colonies.htm
· “The Indian Revolt” Primary Source   http://www.theatlantic.com/past/docs/issues/1857dec/revolt.htm  
· Colonial Indian Poetry  http://www.schoolofwisdom.com/history/teachers/rabindranath-tagore/gitanjali/
· Kipling’s Imperialism  http://www.victorianweb.org/authors/kipling/rkimperialism.html
· British Empire in Kipling’s Day  http://www.victorianweb.org/authors/kipling/rkempire.html

3. Conduct a Team Debate (an online resource for setting up debates is explained at http://www.actdu.org.au/archives/actein_site/owndebate.html). Have student track arguments during the debate using an appropriate graphic organizer (in debate terms, a flowsheet, explained at http://webpages.charter.net/johnprager/IPD/Chapter09.htm). Remind students before the debate of the distinction among facts, interpretations, and judgments. Encourage students to self-monitor their purposeful use of each.  (SL.9-10.1.)

4.  Read Mark Twain’s essay response to Kipling’s poem, “To the Person Sitting in Darkness,” as a follow-up to the debate.  Have students identify Twain’s claim and arguments; also have them consider his style, his tone and diction, and his use of rhetorical devices to convey his ideas.  (RI.9-10.2., RI.9-10.5.-RI.9-10.8.)

5. Direct students to revisit the poem and write their own Creative Response to Kipling, refuting the argument made in his poem. Responses may take whatever form students choose: essay, editorial cartoon, narrative, poem, multimedia, etc., and responses may be individual or in collaborative groups.  Students should use facts, interpretations, and judgments purposefully in their response, drawing support from information regarding Indian culture and history.  (W.9-10.1. W.9-10.9.)

6. Use a graphic organizer to brainstorm the meaning of the term “imperialism.” Ask students to consider the many ways in which a word can be explained. Have students groups these ideas into categories.  (L.9-10.4., L.9-10.6.)

7.  Explain that writers tend to group the ways in which written expression can be crafted into four broad categories called modes of discourse (for background on the modes see http://learning.hccs.edu/faculty/jennifer.vacca/engl1302/modes-of-discourse-the-appeals/modes-of-discourse). 
Explain that one of the modes of discourse is expository writing, writing objectively to inform or explain. Definition, specifically an extended definition, is one of the many subtypes of expository writing. Have students list the ways in which they have seen terms defined in the past and brainstorm additional ideas that they have for defining a term.  Some examples of extended definition writing tasks are:

· http://leo.stcloudstate.edu/acadwrite/definition.html
· http://leo.stcloudstate.edu/acadwrite/definition.html
· http://whs.maso.k12.wv.us/metz/extendeddefinition.html
· http://www.northland.cc.mn.us/owl/Doing%20the%20definition%20essay.htm

8. Have pairs of students compose an extended definition of the term imperialism in the form of a Wiki Page.  Direct them to find support and ideas in Kipling’s poem, their brief research and informal debate, Twain’s essay, Things Fall Apart, and outside knowledge.  Encourage them to use a variety of modes of discourse (even though definitions are expository in type, other modes may be embedded in the overall expository form) and rhetorical devices to cultivate their own personal style and voice.  While extended definitions should contain written material, students should be creative their use of clip art, video clips, podcasts, Web 2.0 applications, etc., in creating their wiki page.  (W.9-10.2., W.9-10.6.)
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