Grade 10 Advanced/Gifted and Talented (GT) English Language Arts
Unit Title: The Concept of Diversity in World Literature
Lesson Seed 13.  Unit Culmination: Symposium    Length: 6 Days

	Lesson Overview

	
Students will prepare for and conduct an academic symposium “African Literature in Global Perspectives” by responding to a call for papers. To prepare for this symposium, students will draft original thesis statements and identify and organize appropriate support synthesized from research using critical essays, specific text support, and original insights. They will draft, revise, and edit their argumentative essays using technology and collaborative revision strategies. Students will need to consider: Is Achebe helping his people regain their dignity and self-respect, or is he writing for another purpose? They will discuss how Things Fall Apart accomplishes Achebe’s purpose, and defend this claim with appropriate, synthesized support and adequate logic and reasoning. As an original work of scholarly literary criticism, their essays should contain references to both primary and secondary sources, and should contain internal citations, a Works Cited page, and a Bibliography that follows MLA style requirements. This activity serves as the culminating experience for the unit.


	Teacher Planning, Preparation, and Materials

	
INTRODUCTION:  
This lesson models instructional approaches for differentiating the CCSS for advanced/gifted and talented students. Gifted and talented students are defined in Maryland law as having outstanding talent and performing, or showing the potential for performing, at remarkably high levels when compared with their peers (§8-201). State regulations require local school systems to provide different services beyond the regular program in order to develop gifted and talented students’ potential.   Appropriately differentiated programs and services will accelerate, enrich, and extend instructional content, strategies, and products to apply learning (COMAR 13A.04.07 §03). 

· Differentiate the Content, Process, and Product for Advanced / Gifted and Talented (GT) Learners
	Content refers to the key concepts of the curriculum; what students should know, understand, and be able to do.

	Content Differentiation for GT learners
The goal is an optimal match: Each student is challenged at a level just beyond the comfort zone.    Pre-assess students’ readiness to determine the appropriate starting point. Implement strategies for acceleration: Use more complex texts and materials, above grade-level standards, compacting; or move grade level content to an earlier grade. Implement strategies for enrichment/extension: Use overarching concepts, interdisciplinary connections, the study of differing perspectives, and exploration of patterns/relationships. 
	Content Differentiation in this Lesson:
· composing an argument with clear logic and adequate and appropriate support which answers the essential question and synthesizes ideas from multiple sources, both literary and informational


	Process refers to how students make sense of information. The teacher designs instructional activities that make learning meaningful to students based on their readiness levels, interests, or learning styles.  

	Process Differentiation for GT Learners
Instructional processes incorporate flexible pacing and opportunities to engage in advanced problem-solving characteristic of professionals in the field. Activities focus on the higher level of each continuum: from simple to complex; from more practice to less repetition; and from dependent to independent   Activities deepen understanding through authentic inquiry, research, and creative production.  
	Process Differentiation in this Lesson: 
· use of literary criticism to access and refine answers to the essential question as it relates to Things Fall Apart and Achebe’s purpose(s) in writing it
· higher-level questioning and brief, purposeful research to analyze complex text
· use of close reading strategies to independently analyze complex text

	Products are culminating experiences that cause students to rethink, use, and extend what they have learned over a period of time.  

	Product Differentiation for GT Learners
Differentiated products or performance tasks require students to apply learning meaningfully to complex, authentic tasks that model the real-world application of knowledge characteristic of professionals in the field. Products have an authentic purpose and audience, and students participate in goal-setting, planning, and self-monitoring.  
	Product Differentiation in this Lesson:
· compose an essay appropriate for a panel discussion at an academic symposium
· plan and implement a symposium with student participants and professional audience members


 
· Apply the CCSS triangle for text complexity and the Maryland Qualitative and Reader and Task tools to determine appropriate placement.  Text Complexity:  All of the critical essays are from university and professional resources.  Students will be challenged not only by the texts’ Lexile, but also because of the complex ideas and contrasting viewpoints the essays offer. The texts in this lesson provide opportunity for active discussion of the issues in the novel Things Fall Apart from many points of view, as well as practice with close reading of complex works of nonfiction.

· Materials:
Things Fall Apart by Chinua Achebe
Critical essays found in academic journals or at an online database like the Literature Resource Center (Gale):
“The Possibilities and Pitfalls of Ethnographic Readings: Narrative Complexity in Things Fall Apart,” Carey Snyder
“Pre-Colonial History and Anticolonial Politics in Achebe’s Things Fall Apart,” Donald R. Wehrs
“The Crisis of Cultural Memory in Chinua Achebe’s Things Fall Apart,” F. Abiola Irele

Resources for Symposia
http://call-for-papers.sas.upenn.edu/node/43240
http://artsandsciences.virginia.edu/woodson/symposium/index.html
http://www.wits.ac.za/academic/humanities/slls/disciplines/africanliterature/7733/postgraduatecourseinformation.html

Resources for Researched Literary Analysis
http://owl.english.purdue.edu/owl/section/1/1/
http://www.germanna.edu/tutor/handouts/english/literary_analysis.pdf

Resources for Thesis Statements
http://writingcenter.unc.edu/handouts/thesis-statements/
http://owl.english.purdue.edu/owl/resource/545/01/

Resources for Outlining and Argumentation 
http://owl.english.purdue.edu/owl/resource/685/05/
http://homepages.wmich.edu/~cooneys/tchg/lit/adv/lit.papers.html 
http://www.gdn.edu/Faculty/sraynie/how%20to%20write%20a%20literary%20essay.htm

Resources for Plagiarism Discussion
http://www.umuc.edu/writingcenter/plagiarism/index.cfm
http://library.camden.rutgers.edu/EducationalModule/Plagiarism/

Resources for Revision/Editing
http://bcs.bedfordstmartins.com/everyday_writer3e/addresources/exercises.html
http://daphne.palomar.edu/christine/e100/onlinerevisionassign.htm

Resources for Letters
http://sites.stat.psu.edu/~sac/workshop2005/invitation_letter.htm 
http://sci-fair.cpcug.org/resources/LettertoJudges.html

Resources for Abstracts
 http://owl.english.purdue.edu/owl/resource/656/01  
http://writingcenter.unlv.edu/writing/abstract.html 
http://www.westminstercollege.edu/pdf/honors/SampleLiteratureAbstract.pdf http://writing.colostate.edu/guides/documents/abstract/com2f1.cfm.
Resources for Panel
http://wacenter.evergreen.edu/docs/symposium.pdf 
http://laico.org/v2020resource/files/the_symposium.htm
http://www.definiscommunications.com/resource-center/article_how-to-moderate-a-panel.php

· Plan with UDL in mind:  This lesson applies the Universal Design for Learning Guidelines to remove barriers for advanced/gifted and talented students.  In particular, the lesson addresses
I.  Multiple Means of Representation 
3.1 activate or supply background knowledge
3.2 Highlight patterns, critical features, big ideas, and relationships
3.4 Maximize transfer and generalization	
             II. Multiple Means of Action and Expression
5.2 Use multiple tools for construction and composition
6.3 Facilitate managing information and resources
6.4 Enhance capacity for monitoring progress
             III.  Multiple Means of Engagement
7.1 Optimize individual choice and autonomy
7.2 Optimize relevance, value, and authenticity
8.2 Vary demand and resources to optimize challenge
9.1 Promote expectations and beliefs that optimize motivation
9.3 Develop self-assessment and reflection

For more information about how UDL addresses the needs of gifted learners, go to http://www.udlcenter.org/screening_room/udlcenter/guidelines 

· Consider the need for Accessible Instructional Materials (AIM) and/or for captioned/described video when selecting texts, novels, video and/or other media for this unit. See “Sources for Accessible Media” for suggestions on Maryland Learning Links: http://marylandlearninglinks.org.

IMPORTANT NOTE: No text model or website referenced in this unit has undergone a review.  Before using any of these materials, local school systems should conduct a formal approval review of these materials to determine their appropriateness.  Teacher should always adhere to any Acceptable Use Policy enforced by their local school system.


	Essential Question

	How does literature convey culture?
What is universal across cultures?

	Unit Standards Applicable to This Lesson

	
[bookmark: rl-9-10-1][bookmark: rl-9-10-2][bookmark: rl-9-10-4]Reading Literature:
RL.9-10.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text. 
[bookmark: rl-9-10-3]RL.9-10.3. Analyze how complex characters (e.g., those with multiple or conflicting motivations) develop over the course of a text, interact with other characters, and advance the plot or develop the theme.
[bookmark: rl-9-10-6][bookmark: rl-9-10-7]RL.9-10.6. Analyze a particular point of view or cultural experience reflected in a work of literature from outside the United States, drawing on a wide reading of world literature. 

[bookmark: ri-9-10-1][bookmark: ri-9-10-5][bookmark: ri-9-10-2]Reading Information:
RI.9-10.1. Cite strong and thorough textual evidence to support analysis of what the text says explicitly as well as inferences drawn from the text.
[bookmark: ri-9-10-6][bookmark: ri-9-10-7]RI.9-10.6. Determine an author’s point of view or purpose in a text and analyze how an author uses rhetoric to advance that point of view or purpose. 

[bookmark: w-9-10-1]Writing:
W.9-10.1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence. 
· Introduce precise claim(s), distinguish the claim(s) from alternate or opposing claims, and create an organization that establishes clear relationships among claim(s), counterclaims, reasons, and evidence.
· Develop claim(s) and counterclaims fairly, supplying evidence for each while pointing out the strengths and limitations of both in a manner that anticipates the audience’s knowledge level and concerns.
[bookmark: w-9-10-4][bookmark: w-9-10-6]W.9-10.4. Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. (Grade-specific expectations for writing types are defined in standards 1–3 above.)
[bookmark: w-9-10-5][bookmark: w-9-10-7]W.9-10.5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on addressing what is most significant for a specific purpose and audience.
W.9-10.7. Conduct short as well as more sustained research projects to answer a question (including a self-generated question) or solve a problem; narrow or broaden the inquiry when appropriate; synthesize multiple sources on the subject, demonstrating understanding of the subject under investigation.
[bookmark: w-9-10-8]W.9-10.8. Gather relevant information from multiple authoritative print and digital sources, using advanced searches effectively; assess the usefulness of each source in answering the research question; integrate information into the text selectively to maintain the flow of ideas, avoiding plagiarism and following a standard format for citation.

[bookmark: sl-9-10-1]Speaking and Listening: 
SL.9-10.1. Initiate and participate effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grades 9–10 topics, texts, and issues, building on others’ ideas and expressing their own clearly and persuasively.
SL.9-10.3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric, identifying any fallacious reasoning or exaggerated or distorted evidence.


	Lesson Procedure

	
Suggested Instructional Activities
1. Introduce students to symposia and panels by examining a variety of call for papers and presentations. Discuss the characteristics, tone, etc., of such an event, and explain expectations for participants. (SL.9-10.1.) One example is  http://call-for-papers.sas.upenn.edu/

2. Review the following authentic task with students:

	
Task: Modern literary critics and African authors will explore aspects of African literature at a symposium entitled “African Literature in Global Perspectives” to be held at the local university. Due to your expertise and knowledge, you have been asked to compete for a spot on a symposium panel discussion of Chinua Achebe’s works. As a literary scholar, your studies have focused on Things Fall Apart and Achebe’s purpose in writing the novel; however, because fellow Achebe critics have also conducted similar analyses, you must craft a compelling essay to the following prompt as an audition to earn a position on the panel.

Chinua Achebe often wrote purposefully about his own life and work as an author.  For example, in his critical essay, “The Role of the Writer in a New Nation,” he wrote, “The worst thing that can happen to any people is the loss of their dignity and self-respect.  The writer’s duty is to help them regain it by showing them in human terms what happened to them, what they lost.”

Is this the purpose for Achebe’s novel Things Fall Apart?  Is Achebe helping his people regain their dignity and self-respect, or is he writing for another purpose? Discuss how Things Fall Apart accomplishes Achebe’s purpose, and defend this claim with appropriate, synthesized support and adequate logic and reasoning. As an original work of scholarly literary criticism, your essay should contain references to both primary and secondary sources, and should contain internal citations, a Works Cited page, and a Bibliography that follows the MLA style requirements.



 (W.9-10.1.)

3.  Have students “unpack” the prompt in a Paired-Think Aloud. While one student verbalizes what he or she is doing mentally to understand the specific task, the other should probe what is being vocalized to make his or her partner’s thinking explicit. Upon reviewing steps expected during the task, the pair should compare their understanding of the task with another pair.  The teacher should then clarify the task for students as needed. (RI.9-10.1.)

[bookmark: _GoBack]Crafting a Thesis  (W.9-10.1., W.9-10.4.)

4.  Have students compose a Freewrite in response to the task to brainstorm responses and synthesize ideas. Use the suggested strategy described below:
a. Have students define freewriting in their own terms. Students should give definitions that indicate an understanding of stream of consciousness writing, where ideas freely flow. 
b. Tell students that during freewriting they should allow their mind to go off on tangents. Students should draw on their own insights in relation to the task and allow their thought processes to guide them. Rather than imposing a form on their response, they should consider topics that could not be explored in a formal essay. Emphasize that in freewriting grammar and mechanics are less important than writing down thoughts as they naturally come to mind. 

c. Have students use the computer or notebook paper to freewrite about the topics described in the prompt. Explain that they should not summarize the plot of the novel in their freewriting, but instead they should offer their insights about the plot. 

[bookmark: session3]d. Have students reread their Freewrite and underline or highlight intriguing insights, looking for the threads of true and original insights into the text. Ask students to look for separate points, claims, or insights in their Freewrite that could be synthesized into deeper understanding of the text. (W.9-10.9.)

5.  Have students work in partners to identify the main claims that a writer could take in response to the task. To test initial ideas and begin to consider resources available, each student should verbally explain to a partner how they would support the claim. (SL.9-10.9.1)

[bookmark: session4]6. Have each student draft a thesis and share their statements in small groups to determine that each thesis is an interpretation and not a fact, that ideas are sophisticated and not obvious, and that they have precise diction in articulation of ideas. Thesis statements should be evaluated based on the quality of interpretive risk taken with text and for sentence structure and diction. 

7. Model how to make revisions to a thesis using one or more the students’ statements as examples. Demonstrate how the student could revise statements several times to arrive at a solid thesis statement. Have students make necessary revisions to their thesis statements several times. 

Organizing and Outlining  (W.9-10.1. , W.9-10.15.)

8. Have students share their Freewrite in small groups to look collaboratively for ideas related to supporting their thesis. If students cannot find sufficient ideas in their Freewrite, they can brainstorm additional ideas in their small groups. 

9. Have students outline the body of their essay. Introductions and conclusions do not need to be outlined at this stage as students should be more focused on considering the scaffolding of their ideas.  An online interactive tool like http://interactives.mped.org/view_interactive.aspx?id=722&title= might be one way in which students can organize and outline their ideas.

10. Allow students time to share their outlines in small groups and elicit feedback from their peers in a Writer's Workshop. Monitor student groups to assess quality of feedback and gain a sense of their progress in outlining their arguments.  (SL.9-10.1.)

11. For homework over several nights, have students add textual evidence to their outline to support each point. Remind students of the resources studied in class during the unit, and ask students to conduct research using both primary and secondary sources, including Critical Approaches through literary criticism. Direct students to integrate evidence from at least three secondary sources into their outlines. Appropriate resources for critical essays about Achebe and Things Fall Apart can be located through many databases subscribed to by area school systems, such as the Gale Literature Resource Center. Limited borrowing privileges or online library access can often be arranged with local universities and community colleges. Free online literary criticism can be located at http://www.ipl.org/div/litcrit/bin/litcrit.out.pl?au=ach-255.  (W.9-10.7., W.9-10.8.)

12. Review the definition of plagiarism and strategies to avoid it through appropriate note-taking and citations. (W.9-10.7., W.9-10.8.)

13. Have the class create a rubric which helps students to evaluate their final outlines for clarity of thought, logical organization of points, and appropriate textual evidence. Online tools for creating rubrics can be found at http://www.rcampus.com/indexrubric.cfm and http://rubistar.4teachers.org/.   (W.9-10.5.)

Drafting (W.9-10.1. , W.9-10.15.)

14. Have students draft their essay based on their outlines. Direct students to focus on content and organization. Make the following suggestions to students to help them in the process:
· Ideas for introductions:
Begin with a strong lead.
Have a smooth transition between the lead and brief summary and between the summary and thesis.
End the introduction with the thesis points of development.
Remember that the introduction is the only paragraph that can begin with a quote.
Restrict the introduction to fewer than 100 words.
· Make the weakest point first, unless a certain point helps to clarify information for the reader.
· Remember to begin a body paragraph with a transition and a topic sentence. 
· Every sentence in a paragraph needs to support the topic sentence.  
· Use at least two good quotes per paragraph.
· Never begin or end a body paragraph with a quote.
· Establish the context (where and when) and speaker of the quote before each quote. Find more information on handling quotes at http://www.ocean.edu/Library/INFOLIT/ENGL_152/general.htm .
· Punctuate each quote correctly and end with the page number in parentheses before the period (if using another source, place the author—title if no author—in parentheses).
· Explain the significance of all quotes—connect all quotes to the thesis.
· Avoid plot summaries. No example should be more than one or two sentences. 
· Make sure each piece of information in a paragraph supports the topic sentence.  
· Use a character’s or author’s full name only the first time.  Then refer to him or her in a consistent manner through the rest of the essay.
· Ideas for conclusions: 
After the transition, restate—BUT DO NOT CUT AND PASTE—the thesis sentence.
Summarize the thesis points of development.
Remember that the conclusion is the ONLY paragraph that can end in a quotation.
Restrict the conclusion to fewer than 100 words. 
· Create a Works Cited page to follow the essay which references all of the in-text citations. Include a Bibliography which follows, containing all of the references consulted during the composition process.
· Follow MLA style guidelines (http://owl.english.purdue.edu/owl/resource/747/01/).

Revising  (W.9-10.1. , W.9-10.15.)

15. Have students work in small groups or pairs to revise their drafts by considering the following questions:
· Is the thesis clearly stated in the first paragraph?
· Is the sentence structure varied?
· Does the structure of the analysis emphasize the main ideas?
· Is third-person point of view used throughout the entire essay?
· Has the present tense been used to discuss the work and past tense to describe the author’s background?
· Have quotation marks been used around direct quotations?
· Have the sources been cited correctly according to MLA style?
· Has extraneous information that does not support the thesis been eliminated?
· Have clear transitions been used between sentences and paragraphs?

16. Have student make revisions to their drafts using peer feedback and their own self-evaluation. (SL.9-10.1.)

17.  Have student leaders lead mini-lessons in sentence combining, revision, and other language skills during this revision phase of the writing process. (SL.9-10.1., L.9-10.1., L.9.-10.2.)

Editing and Proofreading  (W.9-10.1. , W.9-10.15. L.9-10.1., L.9.-10.2.)

18. Have students proofread each others’ essays for accuracy in grammar, punctuation, and spelling in small workshop groups. One effective strategy is to conduct a Read-Aloud for peer revision.  Have students read their own paper out loud slowly and clearly while another person listens and takes notes on a copy of the paper as it is read. (SL.9-10.1.)

19. Alert students to pay attention to common grammatical errors such as sentence fragments, comma splices, and run-on sentences. Remind students to consult a style manual for grammatical or citation questions and to make use of the editing and proofreading resources offered in most wordprocessing programs.






Selection  (W.9-10.1. , W.9-10.15.)

20. Collect a copy of each essay, removing the author’s name and designating each essay with a letter. Divide students into groups of five or six, and give each group that same amount of essays. Have students read each essay in a Round-Robin fashion using the Ranking Chart below.  




As each new essay is read, students should shift over a column in the chart to record new rankings for each. For example, if the student reads Essay A in the first round, he or she should record an A in the far-left column of the ranking chart.  If the student then reads Essay B in the second round, he or she should compare it with Essay A in order to determine which essay is more effective. If the student decides that Essay B is more effective, he or she should shift over a row in the ranking chart and record Essay B in the top box, and then record Essay A in the box below. After everyone in the group has independently read and individually ranked the papers, the members should compare rankings among group members.  Through reasoning, comparison, and discussion, the group should come to a consensus on the best ranking for the papers and compose a rationale for their decisions. (SL.9-10.1.)

21. Collect the top-ranked paper from each group.  Repeat the process described above, with each group now reading copies of the collected top-ranked papers from the entire class. Each group will Round-Robin rank them, and then come to consensus as to the top-ranked paper.  Each group should also decide if, from the pool of papers that are left from the first reading, whether there are other papers that should be considered for the panel that may not have been the top-ranked in the class, but still were compelling. (SL.9-10.1.)

22.  Have the class come to consensus as to which six to eight papers should be presented at the panel.  Consider having students compose rationale statements or dissenting opinions for their choices.

The Panel  (W.9-10.1. , W.9-10.15.)

23.  Have the authors of the selected essays practice the delivery for their speeches. Resources to help students and teachers prepare can be found at http://web.utk.edu/~glenn/Sp450SympAssignment.html.  (SL.9-10.4.)

24.  Have students identify individuals to invite as audience members who could assist in selecting “the one essay” as described in the initial task. Have students write letters of invitation to local universities and colleges, school system administrators, and board members.  (W.9-10.2.)

25. Have all students compose an Abstract for their essays to be included in the symposium’s published program; then have students create that publication. To Desktop Publish, consider a program like Microsoft Publisher to create a professional-looking program. One open source desktop publishing program is Scribus, located at http://www.scribus.net/canvas/Scribus.  (W.9-10.2.)
   
26. Have students design the agenda and processes for the panel.  Have students compose an introduction to the symposium and for each speaker. (W.9-10.2.)

27. Conduct the Symposium Panel Discussion according to the procedure decided by the class. As the student speakers share their papers, have audience members evaluate the speeches using a rubric they have designed or one like the one at http://www.ohio.edu/people/hartleyg/ref/rubric.html.  (SL.9-10.3.)

28. Evaluate and reflect on the process.  Have students complete an Online Survey designed with on online service like www.surveymonkey.com in order to collect feedback about the task activities, teacher support and scaffolding, and student learning.  (W.9-10.9.)
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