Instructional Lesson Plan

English Language Arts


	Grade: 8
	Unit Title: Overcoming Societal Challenges                Lesson: 1 

	Lesson Overview

	This is a multiple day lesson which focuses on a close reading of Act 1, Scene 1 of the drama, The Diary of Anne Frank and a close reading of a poem by Andrew Motion, “Anne Frank Huis.” Through close reading, some of the challenges that will be faced by Anne Frank are examined.   Logical lesson breaking points are indicated by a line break and an * in the lesson procedures.

	Teacher Planning and Preparation

	· Analyze the lesson for strategic placement of formative assessments. Since this is a multiple day lesson, logical lesson breaking points are indicated by a line break and an * in the lesson procedures. If the teacher breaks the lesson at any of those points, a formative assessment and summary/closure should be added.
· Teacher may choose to create a worksheet or graphic organizer for partner/group work. 

· Prepare the materials listed in the Materials section of this Lesson Plan.
· Teacher should have a deep understanding of Act 1, Scene 1 of the drama, The Diary of Anne Frank and of the poem by Andrew Motion, “Anne Frank Huis.”
The following suggestions may be utilized to differentiate the lesson appropriately based on the individual needs of students.

· Apply appropriate elements of UDL: 

· Access the internet and the following website for an audio recording of the author,  Andrew Motion reading the poem, “Anne Frank Huis,” as a means of representation for students who need to hear as well as read the poem  www.poetryarchive.org
· Download the excerpt of the play (consider using an I pod) as a means of representation for students who need to hear as well as read the play; 
· Develop additional leveled, text dependent questions to guide discussion of the poem and Scene 1 of the drama The Diary of Anne Frank
· Create a paper or electronic version of a graphic organizer to guide discussion of the poem and Scene 1 of the drama The Diary of Anne Frank
· Consider establishing cooperative learning groups with roles and responsibilities as students closely examine the word and stylistic choices of the author.

· Extension activities could include visiting the Anne Frank website http://www.annefrank.org/
· For Accessible Instructional Materials (AIM) see www.marylandlearninglinks.org or on FaceBook at http://www.facebook.com/home.php?ref=wizard#!/pages/Maryland-Learning-Links/129304937184895
· Apply WIDA Performance Definitions and CAN DO Descriptors to differentiate lesson for English Language Learners.

· Provide illustrations or photographs to illustrate the themes of the poem/text

· Create a personalized dictionary with vocabulary from the poem and literary terms used in the lesson; use pictures if possible. 
· Use of bilingual dictionary

	Essential Question

	How do we find the strength within to overcome challenges that are beyond our control?

	Unit Standards Applicable to This Lesson

	RL.8.1 Cite the textual evidence that most strongly supports an analysis of what the text says explicitly as well as inferences drawn from the text.

RL.8.2 Determine a theme or central idea of a text and analyze its development over the course of the text, including its relationship to the characters, setting, and plot; provide an objective summary of the text.
RL.8.4 Determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings; analyze the impact of specific word choices on meaning and tone, including analogies or allusions to other texts.
RL.8.10 By the end of the year, read and comprehend literature, including stories, dramas, and poems, at the high end of grades 6–8 text complexity band independently and proficiently.
W.8.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of relevant content.

W.8.4 Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience.
W.8.10 Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences.
SL.8.1  Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly.

SL.8.4 Present claims and findings, emphasizing salient points in a focused, coherent manner with relevant evidence, sound valid reasoning, and well-chosen details; use appropriate eye contact, adequate volume, and clear pronunciation.

SL.8.6 Adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate.

L.8.1 Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.
L.8.3 Use knowledge of language and its conventions when writing, speaking, reading, or listening.
L.8.4 Determine or clarify the meaning of unknown and multiple-meaning words or phrases based on grade 8 reading and content, choosing flexibly from a range of strategies.

L.8.5 Demonstrate understanding of figurative language, word relationships, and nuances in word meanings.

L.8.6 Acquire and use accurately grade-appropriate general academic and domain-specific words and phrases; gather vocabulary knowledge when considering a word or phrase important to comprehension or expression.

	Student Outcomes

	· Students will participate in a close reading of the poem, “Anne Frank Huis” by Andrew Motion and excerpts from Act 1, Scene 1 of  The Diary of Anne Frank.
· Students will participate in collaborative discussions regarding Act 1, Scene 1 from The Diary of Anne Frank  and the poem “Anne Frank Huis” by Andrew Motion.

· Students will identify and discuss challenges that Anne is facing and will continue to face as a result of the Dutch capitulation by Nazi Germany.

· Students will determine the meaning of words and phrases as they are used in a text, including figurative and connotative meanings.
· Students will analyze the impact of specific word choices on meaning and tone.
· Students will use conventions of Standard English grammar and usage when writing or speaking.

	Materials

	Each student needs a copy of 
· excerpts from Scene 1 of the drama, The Diary of Anne Frank
· a copy of Andrew Motion’s “Anne Frank Huis.” http://www.poetryarchive.org/poetryarchive/singlePoem.do?poemId=213 
· sentence strips or chart paper
· optional use of a worksheet or graphic organizer for pair/group work

	Pre-Assessment

	Through the activities in the Introductory Lesson Seeds and in the short research project, the teacher should be able to pre-assess students’ readiness for this lesson.  If literary elements have not be taught previously during the school year, the teacher should pre-assess students’ knowledge of poetry and literary elements.

	Lesson Procedure

	· Introduce students to the drama The Diary of Anne Frank. Be sure that students understand that this play is a dramatization of a non-fiction diary, written by Anne Frank a thirteen year old girl whose family were Jewish and had to go into hiding from the German Nazis in WW II. 
· Inform students that the introduction describes the setting, which is Anne’s family’s attic hiding place. Read the introduction to Act 1, Scene 1 aloud. The Westertoren or Westerkerk is a church in Amsterdam with a clock tower that can be seen and heard chiming from the attic. 
· Have students take roles and read Act 1, Scene 1 aloud or play a recorded version of the play. Stop to point out key points as students read/listen.  
· After Miep hands the diary to Mr. Frank, students should discover the play’s use of flashback.  It starts after Anne’s death with Mr. Frank getting ready to depart from Amsterdam and then uses the diary as the vehicle to reveal the past.  
· Lead students in a close reading of Anne’s first diary entry or have students work in partners or small groups to examine Act 1, Scene 1, providing students with a handout to record the textual evidence. A recorder and a reporter for each group/pair should be assigned, if working in pairs/groups. Ask students questions such as the following:
· “What was the lifestyle of Anne’s family before the Dutch capitulation?” Students should cite evidence that the family that was middle to upper class with the father owning his own business. 
· “How did the lifestyle change after the Dutch capitulation?”  Students should cite evidence of the segregation of the Jewish people after the Dutch capitulation—Anne’s description of the use of the yellow stars, her description of the restriction of activities, and the family moving into hiding.
· “What is Anne’s tone/attitude in that excerpt? What evidence (words, phrases) reveals that tone?”  
· At the end of Act 1, Scene1, Anne’s family is about to go into hiding. Ask students, “How do you think that Anne is feeling as she prepares to go into hiding?” Students should justify their opinions with reasons and specific textual evidence.  Be sure that students note the textual evidence that Anne’s family is going into hiding with another family and that Anne does not know them. 
· Discuss the challenges of the Holocaust on families and on society.  Draw on knowledge from the short research project in previous Lesson Seed.    
*
· Take students back to the description of the setting in the introduction to Act 1.  Remind students that the introduction describes the family’s hiding place. Lead students in a close re-reading of the introduction.  
· “What is your first impression of the attic hiding place?” Students should justify their “first impressions” with reasons and specific textual evidence.
· Have students go back and closely examine the setting description in the introduction for evidence of what Anne could detect with her senses—what she saw, heard, felt, etc.  

· Ask students to imagine hiding in this attic and not being able to go outside. Place students with partners or small groups and ask students to think about the challenges for Anne, a young girl at the age of 13, to be living in hiding, in that attic space, with another family, for an undetermined amount of time.  Instruct partners to brainstorm Anne’s challenges.  The challenges can be placed on sentence strips or chart paper and placed around the room and then shared with the whole class.
*

· Introduce the poem, “Anne Frank Huis” by Andrew Motion.  Direct students to examine the title of the poem.  Have students answer the following questions:  What do you think the poem might be about?  Explain that “Huis” is a Dutch word meaning “house.” Why do you think that Motion would choose to write a poem about Anne’s house?  Explain Motion wrote the poem after reading Anne’s diary as a child and then visiting her home in Amsterdam as an adult.  
· Have students read the poem silently; then read the poem aloud or have students view Andrew Mortion on www.poetryarchive.org reading the poem. As they read they should be thinking about their “first impression” of the poem.  Is it similar to their first impression of the description of the setting in the introduction to the drama? 
· Have students answer the following questions:  “What is your first impression of the poem’s mood? The author’s tone/attitude?”  Ask students to cite some initial reasons and textual evidence for their first impressions. “How is that impression similar or different from their first impression of the description of the setting in the play/drama?” 
· Have students work in partners or small groups to paraphrase the main ideas found in the poem.  Have pairs reread each stanza of the poem and restate/paraphrase the meaning in their own words.  Provide thesauri if necessary. 
· Have partners reread and highlight and/or circle words or phrases that they feel are significant, paying close attention to literary elements, connotation, repetition, multiple meanings, and words with unclear meaning(s).

· Engage students in a think-pair-share or small group discussion of words and phrases that they felt were significant, citing reasons and evidence to support their choices.  

· Ask students about the structure of the poem.  “Why did the author choose to have sentences begin in one stanza and end in another?  What effect does that have on the reader?”  Students should see that Motion did this purposefully to give the effect of the winding staircase.  

· Ask students to go back again and reflect on their first impressions of the poem’s mood and the author’s tone/attitude.  Now that they have read the poem more closely, has their impression changed? What is the mood of the poem?  The tone/attitude of the author?  Have students cite specific evidence (words, phrases) to support the mood/tone/attitude. 

· Have students go back and reread to look for a shift in the author’s tone/attitude.  What causes the shift?   The poem has five stanzas.  The shift occurs with stanzas 4 & 5 when Motion feels Anne’s “one enduring wish for chances like my own: to leave as simply as I do and walk at ease, up dusty tree lined avenues . . . “ Discuss possible reasons for the shift. Discuss and cite evidence for Motion’s feelings about what it must have been like to live in the attic hiding place. 
· Have students recall and then review Anne’s challenges that they brainstormed earlier and posted around the room.  Which of these challenges are reflected in the poem?  Have students cite evidence to show that they are represented in the poem.

· Have students revisit the poem’s title, “Anne Frank Huis.”  Motion used the setting—Anne Frank’s house, the attic-hiding place, to deliver his message.  “What message or theme is Motion trying to convey to the reader through the use of the setting? In what way does Motion’s theme/message also reflect society’s message about Anne Frank?” “Through the setting, Motion reveals Anne’s challenges. How do Anne’s challenges touch on universal emotions?” Students may draw on their short research projects as evidence to support this discussion.

	Lesson Closure

	· Have students reflect on the unit Essential Question, How do we find the strength within to overcome challenges that are beyond our control?  Briefly review Anne’s challenges. 
· Have students respond to a writing prompt such as the following: “Identify which of Anne’s challenges are beyond her control. Based upon what you have read in Act 1, Scene 1, explain how you think Anne could find the strength within to overcome these challenges.” (As an alternative, this activity could be completed as a class discussion.)

· As an extension activity, students can choose one of Anne’s challenges that are beyond her control, and reflect on it through the creation of a poem, drawing, or an additional diary entry.  

· Homework: Students should read Act 1, Scenes 2 & 3 independently in preparation for the next lesson.  However, it is acknowledged that plays are meant to be performed; therefore, if time allows or as a differentiation, students should follow-up this lesson by reading Scenes 2 & 3 aloud, taking roles or listening to a recorded version.  
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